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This interim course profile sets out the main areas of the Qualified Teacher Status Standards which students must reach in order to gain their PGCE/QTS. Details of the final Standards to be achieved are set out in the Developmental/Consolidation Profile.  Mentors are required to:

i)
 Complete the profile, in collaboration with the student, for the Foundation Phase by 10 DECEMBER 2008.
ii)
 Give advice to the student on completing their personal targets and training plans.

Targets should be set at school 1 by the end of the Foundation Phase. These will be used to devise a Training Plan at school 2 in the Developmental Phase.
	Please indicate the  progress of the

student on completion of the Foundation Phase

	Foundation Phase 

	
	Making satisfactory/ good progress for a first-term student
	Making adequate progress, but with some concerns*
	Not making adequate progress**
	 

	1. Professional Attributes
	√
	
	
	 

	2. Prof’l  Knowledge & Understanding
	√
	
	
	 

	3. Professional Skills
	√
	
	
	 


                                                                                                     * Please ensure a Cause for Concern form has at least been considered
                                                                                                     ** Cause for Concern has been issued but there is a lack of adequate progress
                                                                                                                                                                           
	Please sign below at the end of the Foundation Phase:
	Date

	Mentor
	
	

	Student
	
	

	PCM
	
	

	HEI Tutor
	
	


	Number of days absent from School
	0


This Profile is available electronically at: www.SWELTEC.ac.uk
Section 1: Professional Attributes (Q1 – Q9)
	Standards sub-sections
	Please indicate evidence of satisfactory progress for a first-term student 

and indicate any areas of concern

	Relationships with children and young people (Q1, Q2)
Frameworks (Q3)

Communicating and working with others

(Q4, Q5, Q6)
Personal professional development (Q7, Q8, Q9)

	Xxxxxxxxx has quickly developed excellent relationships with pupils, in a lesson taught on 20.11.08 the observer commented that “she has quickly developed a rapport with the group” and again in a lesson on 7.11.08 the observes describes her as having “very good relationships with the class as a whole and individual pupils”.
Through mentor meetings and professional studies sessions, Xxxxxxxxx has shown her excellent awareness of the professional duties of teachers and the statutory framework in which they work. She has read the staff handbook and other policy documents, showing her awareness of policies and practices of the workplace and these have been implemented in her classroom practice.  
 Xxxxxxxxx has attended a Y13 parents’ evening, giving very useful guidance to pupils preparing for University interviews. She has also helped to write reports for Year 9 classes, showing effective communication with parents and carers. She has had professional studies sessions on the pastoral system and has worked with a Y8 form. The form tutor has said: “Xxxxxxxxx has been an excellent asset to form 8W. During the time with the form she has seen how the role of the form tutor impacts the development of the students through tying together input from parents, colleagues and the students themselves. This has been seen in many areas including looking through year 8 reports to identify problems/strengths, and Xxxxxxxxx has been involved in discussions on how best to deal with an instance of bullying in the form. She has attended part of the year 8 tutor consultation day to see how parents fit into the equation”. Xxxxxxxxx readily works collaboratively, attending all department and year-team meetings, giving input as appropriate and communicating via e-mail and in person with colleagues.
Xxxxxxxxx has evaluated all lessons and actively incorporated a range of constructive feedback, clearly evident in subsequent lesson plans and observations. She has incorporated approaches that she has observed in cross-curricular as well as English lessons, adapting these in a creative and innovative way, such as her teaching of how to write a balanced essay in a lesson delivered on 20.11.08. She acts readily on advice and feedback, being open to coaching and mentoring from all colleagues at all times, in addition to the formal mentor meetings. She is particularly keen to receive feedback and this has allowed the whole department to help her hone her classroom practice. “Clearly you are determined to learn as much as possible from your mentor and others supporting your development” (L.Obs 24.11.08)


	Targets and recommended action for the Developmental Phase (Spring):



	Classroom management in a different context with more challenging pupils

7b) Identifying areas for her own professional development


Section 2: Professional Knowledge and Understanding (Q10 - Q21)
	Standards sub-sections
	Please indicate evidence of satisfactory progress for a first-term student 

and indicate any areas of concern

	Teaching and learning (Q10)

Assessment and monitoring (Q11 - Q13)

Subjects and curriculum (Q14 - Q15)
Literacy, numeracy and ICT (Q16 - Q17)

Achievement and diversity (Q18 - Q20)

Health and well-being (Q21)

	In her lesson planning and teaching Xxxxxxxxx demonstrates that she has the knowledge and understanding of a range of teaching and learning strategies that she is confident in using and adapting. In a lesson observation on 7.11.08 she is described as “deliver(ing) subject matter with assurance”   She makes a “concerted effort to involve every pupil, responses elicited skilfully from more withdrawn pupils”  (L Obs. 13.11.08) and “adapts the task for different abilities through your questioning” (L. Obs. 24.11.08 SB) showing that she is beginning to personalise learning.
Xxxxxxxxx shows an excellent awareness of assessment objectives at GCSE, in a lesson on 24.11.08 she “makes reference to the AQA mark scheme” showing an “excellent understanding of how pupils can gain top marks”. She has marked a GCSE standardisation booklet, using the AQA Spec B mark scheme to justify her marking. She shared her thoughts usefully in a department meeting where her insight was particularly helpful. She has also used the school’s oral assessment format for GCSE to formally assess pupils delivering an extended contribution in class. She has demonstrated knowledge of a range of approaches to assessment, using the school’s marking policy and scale, which is different from the National Curriculum Levels. Her lesson planning, School Experience file and mark book show examples of peer assessment being used formatively, particularly with 8S with pupils evaluating each other’s persuasive speeches.
Xxxxxxxxx has demonstrated an excellent subject knowledge from the outset, planning appropriate and challenging content for KS3 and KS4. In the weekly training sheet (Oct 20) she demonstrates how she has already been meeting this standard, “Prior to teaching lessons on WW1 poetry and ‘Far from the Madding Crowd’ ,I had examined the texts and related context closely”. She relates her learning objectives specifically to intended learning outcomes of the NC and the AQA (B) GCSE specification. She has started team-teaching A-Level English Literature, delivering starters on context relevant to the study of ‘The Great Gatsby’ and her planning shows an academically rigorous approach. 
Xxxxxxxxx has passed the skills tests in ICT literacy and numeracy. She has used these skills in her teaching, for example using the IWB when teaching the poetry of WW1 to Year 9. In a lesson on ‘Pygmalion’, 20.11.08, the observer describes her use of the IWB – “handled with knowledge and confidence of a much more experienced teacher” 
Xxxxxxxxx’s pastoral mentor has said: “While she has been with the form we have been working towards producing our form assembly and has had a huge input helping those girls less confident with their English to write their sections and then to project it strongly. She has also been delivering part of our tutorial program on Drugs and Alcohol which requires sensitivity to the different cultural and social backgrounds of the students.” Due to the selective nature of the school, Xxxxxxxxx has not been afforded the opportunity to work extensively with SEN/ EAL pupils. She has attended Professional Studies training sessions with the school’s SENCO and has shown an awareness of pupils that she teaches that are on the school’s cause for concern/ SEN list. In her classroom practice she has shown sensitivity to the different needs of pupils. In a lesson on 2.12.08 the observer commented that she showed “sensitivity to student with stutter”.
Xxxxxxxxx has been acting as form tutor to 8W. She has shown an awareness of the ECM agenda and has attended a training session on the structure and aims of the pastoral system at TGS. She has assisted in the delivery of the pastoral programme, delivering tutorial sessions on alcohol. She has helped the class form tutor provide support to pupils whose progress, development and well-being is affected by difficulties in their personal circumstances, liaising with the HOY in year team meetings. Comment from her pastoral mentor:
“Through my dealings with a member of the form who is a cause for concern, we have discussed the current legal expectations of duty of care on the form tutor. Aside from this she has been present at tutor team meetings and seen how this duty of care is handled and passed up.”


	Targets and recommended action for the Developmental Phase (Spring):

	Differentiation for pupils across a wider ability range.

Working with pupils who are SEN & EAL.
Her behaviour management strategies have not been fully tested in the context of the school, she has developed strategies appropriate for the challenges that pupils present at TGS.


Section 3: Professional Skills (Q22 - Q33)
	Standards sub-sections
	Please indicate evidence of satisfactory progress for a first-term student 

and indicate any areas of concern

	Planning (Q22 - Q24)
Teaching (Q25)
Assessing, monitoring and giving feedback (Q26 - Q28)

Reviewing teaching and learning (Q29)
Learning environment (Q30 - Q31)

Team-working and collaboration (Q32 -Q33)


	Xxxxxxxxx has shown that she can plan sequences of lessons, using medium-term planning grids demonstrating “secure subject and curriculum knowledge” (L.Obs 24.11.08) which show that she is planning for progression across the age and ability range KS3 and KS4. In a lesson observation on 13.11.08: “detailed planning evident in regular lesson plans, all dove-tailing neatly… plans for progression”. She has worked together with A-Level class teacher to plan learning sequences for KS5, delivering sessions on context relating to ‘The Great Gatsby’. 
Xxxxxxxxx has designed activities to develop pupils’ ICT, numeracy and literacy skills such as PowerPoint presentations and use of the internet for research. She has attended INSET training on setting up courses on the MLE as well as Professional Studies sessions on AfL and Personalising learning. She has been using the skills developed in these training sessions and has already set up two courses on the MLE for Year 8 and 9.

Xxxxxxxxx has planned homework evident from her lesson plans. She has set essay questions in-line with the departmental cross-year assessments as well as other more formative and consolidatory types of homework – such as reading, past paper questions and character notes. This is evident from photocopies in her School Experience file.

Xxxxxxxxx’s teaching has been excellent for a Foundation placement student. In a lesson observation, 20.11.08 Xxxxxxxxx “puts learning of main activity into context with last lesson’s learning”…the “explanation of starter activity very clear, clarifies understanding” …”gets pupils to refer to why they have done the activity and relates to the learning objective – excellent”. “She develops responses using questions effectively” (L Obs, 24.11.08 SB) and is “working hard to ensure that every section (of the lesson) supports the learning objectives set” (L. Obs 24.11.08 PH)
26a) Xxxxxxxxx has made an effective use of a range of assessment strategies, including marking essays and assessing presentations in KS3 and KS4. This has included peer assessment with 8S, evidence of which is in her Teaching Practice folder. Xxxxxxxxx has used her assessment to inform subsequent learning objectives, assessing the learning needs of those that she teaches. In a lesson on 7.11.08, observer states: “Assessment of pupils’ work is detailed and informative expressed in language pupils find accessible”  In her next placement she could be quicker to formally assess pupils, allowing her to  adapt planning accordingly and personalise learning more effectively.
Xxxxxxxxx has shown that she can evaluate her own teaching practice and act on advice given in training sessions. After a discussion where she was advised that ending the lesson promptly was more important than covering all of the lesson plan she clearly took this on:
(see Weekly training sheet Nov 3, “I stopped a lesson of presentations at number 5 to leave enough time to close the lesson in a controlled, punctual manner”)

Xxxxxxxxx has accompanied three school trips ‘Hound of Baskervilles’ 23.10.08, ‘Romeo and Juliet’ 6.11.08 and ‘A Christmas Carol’ 4.12.08. Her management of pupils on these trips has been excellent, she could now work towards identifying opportunities for learners in out of school contexts.

Xxxxxxxxx has established a clear framework for classroom discipline, developing her authority throughout her placement. She is clear in her high expectations of behaviour and these are shared with classes that she teaches. She manages the learning environment – e.g. in a lesson on 7.11.08 “Teacher at start of lesson waiting calmly at front of the room and materials set up in readiness”. She could now work towards a more authoritative approach.
Xxxxxxxxx has worked as a member of the department and year team, showing that she is a valuable team member. She shares effective practice readily with her peers and in mentor meetings. A class teacher who Xxxxxxxxx has worked with has commented (Lesson observation 7.11.08) “she is always willing to take advice and act upon it”
Due to the nature of the school, Xxxxxxxxx has not had the opportunity to work with LSAs or other adults in the classroom, this could be a standard that she focuses on in her next placement.


	Targets and recommended action for the Developmental Phase (Spring):

	Xxxxxxxxx now needs to develop a more authoritative presence to allow her to manage more challenging behaviour that she has not yet encountered.
Working with LSAs.


	Please feel free to use this section to make any additional comments

	Mentor
	Xxxxxxxxx has had a very successful foundation placement, showing characteristics of an outstanding trainee. She has behaved with the utmost professionalism displaying a commendable maturity in her approach. She is exceptionally receptive and reflective and this has allowed her to make excellent progress towards addressing the standards. She has been a delight to have as part of the department and we wish her every success in her next placement and career.

	Student
	This has been a highly-formative placement. I have benefited from feedback that is objective, structured and detailed. I have also been encouraged to develop my own teaching style, tempered by a close attention to skills I will require in a variety of classroom contexts. My mentor has been accessible, empathetic and extremely supportive.

	PCM
	Xxxxxxxxx has made a flying start. She has been an asset and the department will miss her very much. She has participated in  numerous theatre trips and been very much a part of the corporate whole.


	HEI Tutor
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